
FALL, 2015 
EDUC 548    Special Topics in ESL – English as an International Language, Critical 
Language Pedagogy, Advocacy, Agency and Integrated Grammar Instruction (3 units) 

 

Instructor Contact Information and Office Hours 

 
Instructor: Dr. Sarina Chugani Molina    Office: MRH 239 
Email: sarina@sandiego.edu     Phone: (619) 260-4685 
Class Meetings: Tuesdays, 4:40-7:30 p.m.   Location: MRH 201 
Office Hours: Tuesdays, 3-4:30 p.m.; Any other days by appointment 
 

Course Description 

 
In considering the direction of English language teacher education in both the local and global 
contexts, it has become important to consider TESOL (Teachers of English to Speakers of 
Other Languages) training programs from a more holistic perspective.  That is, beyond teaching 
English as a Second Language (TESL) or Teaching English as a Foreign Language (TEFL). As 
the demand for TESOL teachers continues to rise both within the U.S. and in international 
settings, it is important to support pre-service teachers in recognizing the role that English plays 
as a powerful medium for engaging in the exchange of voices across the international platform. 
History can shape individuals’ attitudes toward learning the English language. Many 
postcolonial countries, have managed to maintain their own language, but have learned to 
embrace English as a language that provides social mobility and level playing field.  Other 
countries, such as Sri Lanka, have experienced resistance to the English language (Canagarajah, 
2003). Countries that do not have colonial ties to the English language have also come to 
recognize the importance of English for dialogizing in the global context (Kumaravadivelu, 
2012), and are reforming their English language education programs to reflect these needs.  
With the demand for English Language Teachers overseas, it has become important for 
teachers to recognize this tension. Positioning the teaching of English globally appears to 
demand that teachers have a sense of critical consciousness, informed by a “socioculturally-
sensitive pedagogy” (Mckay & Heng, 2008; Alsagoff, McKay, Hu & Renandya, 2012).  
 
The second component of this course will be dedicated to critical language pedagogy that is 
aligned with the mission and values of our TESOL program.  “Critical pedagogy in language 
teaching is a perspective in language curriculum theory and instructional practice that supports 
and advances teaching and the study of languages in ways that would promote social justice 
(Crookes, 2012).” The University of San Diego is designated as an Ashoka, committed to 
empowering all voices, particularly for those most marginalized, and all students to become 
changemakers themselves to serve society with the power and privilege vested in them through 
this opportunity of an education. 
 
Lastly, candidates will spend some time reviewing the integration of grammar instruction into 
their lessons as an extension of the methods course.  Candidates will focus on the triple 
dimensions of form, meaning, and use with a balance between mechanical and meaningful 
practice to support students in moving from fluency to accuracy as they build their proficiency 
in the language. Candidates will develop meaningful practice activities addressing specific errors 
they have come across with their students in their observations. 
 

Course Objectives/Student Learning Outcomes 

In this course, candidates will: 

mailto:sarina2@cox.net


Outcome 1:  Academic Excellence & Critical Inquiry and Reflection 
 

•  Relate the role of English as a global language to developments in learning and  
    teaching in a range of international contexts 
•  Frame the standards for English language teaching from a global perspective 
•  Understand the changes in English on the grammatical, lexical, and phonological  
    levels 
•  Reflect on the methodology of teaching English as a global language 
•  Consider notions of  “intelligibility” and “acceptibility” within the context of EIL 
•  Demonstate a deep understanding of critical pedagogy and its role in language   
    teaching 
•  Understand the triple dimension of form, meaning, and use in grammar instruction 
•  Demonstrate an understanding of the difference between mechanical and meaningful      
    grammar instruction 
•  Demonstrate the ability to design a meaningful activity around a grammar point.   

Outcome 2:  Community and Service 

 Conduct a case study in an international context considering the historical, economic, 
political, and sociocultural factors that influence English language teaching in that 
country. 

•  Engage in rethinking goals and approaches for language teaching in a global   
   and local contexts 
• Understand the role of critical language pedagogy using research on community-based    
   language programs in San Diego, in particular Linda Vista, addressing the needs of   
   community members from a language and advocacy lens 
•  Develop meaningful grammar activities to address the needs of students from    
    site observations, tutoring, or teaching experiences during the program. 

Outcome 3:  Ethics, values and diversity 

 Understand the complex ways in which the concept of “native speaker” is shifting 

 Identify the variety of “accents” and consider the ways in which these accents are 
perceived 

 Re-consider the “ownership” of English 
•  Analyze the role of culture in teaching English as a global language 
•  Demonstrate the ability to design lesson plans that reflect socio-culturally sensitive   
   pedagogical practice that reflect the principles and practices of EIL, critical     
   perspectives, and meaningful grammar instruction. 

Textbooks/Readings 

 
1. McKay, S. L. (2002). Teaching English as an International Language. Oxford University Press. 
2. Savage, L. K., Gretchen, B., and Price, D. (2010).  Grammar Matters: Teaching grammar in 

adult ESL programs. Cambridge, MA: Cambridge University Press. 

3. Articles (as indicated in the syllabus) 
 

Course Requirements/Activities  

 
Presence & Engagement: In order to establish a community of learners, all students are 
responsible to be active participants, supporting one another’s attempts to navigate the content 
of this course.  All students should be prepared, with required materials and assignments 



completed by the class session in order to participate in classroom discussions and activities.  In 
the case of an absence, students should notify the instructor ahead of time and obtain all notes, 
assignments and handouts from a classmate (25%). 
 
Short Essay 1: Teaching English as an International Language – A paradigm shift 
In 3-4 paragraphs, discuss your understanding of English as an International/Global Language.  
In the essay, define English as an International Language.  Consider how the English language 
has spread throughout the world.  Provide your analysis of the paradigm shift in viewing 
English as an International/Global Language.  How are people around the world using the 
English language?  Are there any tensions to consider? (5%) 
 
Short Essay 2: Integrating critical language perspectives in your instructional practice 
In 3-4 paragraphs, discuss your understanding of how you might integrate critical perspectives 
in your instructional practice.  You can consider how you might approach this in a local or an 
international context such as your case study country or your own country of origin. (5%) 
 
Web-search Assignment 
Conduct an online web-search on Inner-Circle, Outer-Circle and Expanding Circle Countries.  
Create a chart listing the countries that fall under each category.  Include a description of how 
English is used in each of these countries, and consider the limitations of this model.  (5%) 
 
Defining the Native Speaker 
As a group, come up with a definition of native speaker?  What are some of the complexities 
inherent in defining this term?  All students should contribute at least 2 ideas in defining and 
problematizing this word.  This assignment will be completed in class (5%) 
 
Textbook Analysis 
Select one English Language textbook, lesson, or activity and analyze the ways in which culture 
is explored and shared.  Provide a two-three paragraph analysis discussing the possible conflicts 
that may arise in the use of this textbook or textbook series in an international context.  Provide 
at least 2 examples of cultural nuances/stories/exercises/examples that are particular to inner 
circle English speaking countries. (5%) 
 
International Teaching Position Analysis 
The case study on Language Institute of Japan (LIOJ) and Spain’s Asociación Cultural Hispano 
Norteamericana (ACHNA) presents an overview of the responsibilities and benefits of teaching 
positions in two contrasting private institutions.  If you were offered teaching positions at both 
of these institutions, which would you accept and why?  Would you be willing to make the 
additional professional commitments required by LIOJ?  If so, why?  What other factors 
regarding job responsibilities and benefits would lead you to make your decision? 1-page 
maximum. (5%) 
 
Final Project Case Study 
Using the following questions as a starting point, research the role of English education in a 
country, where you would like to teach English in the future.  In addition to describing the role 
of English teaching in the country, discuss what you think would be the effect of the stated 
language policies on such things as students’ motivation and proficiency level.  Finally, discuss 
other factors in the sociopolitical, economic, cultural, linguistic, and institutional context that 
would either support or undermine the extent and quality of English teaching in the country, 
resulting perhaps in a discrepancy between stated and implemented language education policies.  



You can present your final case studies in any creative format you choose (i.e. iMovie).  In class, 
we will share our work in a roundtable format for about 10 minutes each. (25%) 
 
Grammar Activity Presentation 
You will have 10 minutes to deliver a meaningful grammar activity based on a grammar need 
you have observed in your observation sites, tutoring, or teaching experiences.  You can also 
choose to focus on a particular grammar point that you personally have struggled with in 
learning or teaching English and design an activity around this grammar point. Please create a 
multi-media, interactive session.  Provide an introduction to your activity, model your lesson for 
your peers and provide any handouts or hands-on manipulatives that will be needed for your 
activity. You will upload your grammar activities on a googledrive link I will share with you 
closer to the date, so that your classmates can have access to your activities for use in their 
future classrooms.  (20%) 
 

Assessment Plan/Grading Criteria/Rubric  

 
Course Requirements            Percentage 
 
Classroom Engagement…………………………………………………………… 25% 
Short Essay 1……………………………………………………………………… 5% 
Short Essay 2……………………………………………………………………… 5% 
Web-search Assignment…………………………………………………………… 5% 
Defining the Native Speaker (in class group task)…….………………..…..………. 5% 
Textbook, Lesson, or Activity Analysis…………………………………………… 5% 
International Teaching Position Analysis…………………………………….…… 5% 
Case Study Project………………………………………….…………………..… 25% 
Grammar Activity Presentation…………………………………………………...     20% 
 

Requests for Accommodation 

 
Reasonable accommodations in accordance with the Americans with Disabilities Act will be 
made for course participants with disabilities who require specific instructional and testing 
modifications.  Students with such requirements must identify themselves to the University of 
San Diego Disability Services Office (619-260-4655) before the beginning of the course.  Every 
effort will be made to accommodate students’ needs, however, performance standards for the 
course will not be modified in considering specific accommodations. 
 

Grade of Incomplete                                            

 
The grade of Incomplete (“I”) may be recorded to indicate (1) that the requirements of a course 
have been substantially completed but, for a legitimate reason, a small fraction of the work 
remains to be completed, and, (2) that the record of the student in the course justifies the 
expectation that he or she will complete the work and obtain the passing grade by the deadline. 
It is the student’s responsibility to explain to the instructor the reasons for non-completion of 
work and to request an incomplete grade prior to the posting of final grades. Students who 
receive a grade of incomplete must submit all missing work no later than the end of the tenth 
week of the next regular semester; otherwise the “I” grade will become a permanent “F.” 
 
A Petition for a grade of incomplete must accompany all requests for an incomplete at the end 
of the course term. Criteria for changing a grade of incomplete to a letter grade must be 



 

 

negotiated with the instructor before the final class. The criteria must be outlined on the signed 
Incomplete Request Form. A completed form with both the instructor and student signature 
must be turned in by the last session of the class. Without a student signed form the registrar 
requires assignment of a grade of F. A student must complete an incomplete by the 10th week 
of the next session or a grade of F is permanently calculated in the overall grade point average. 
Any attempts to complete an incomplete after the 10-week deadline requires the approval of the 
Associate Dean of the School of Education. 
 
 
  SOLES On-line Course Evaluation 
 
SOLES Course Evaluations are collected via an on-line system that maintains student 
anonymity. SOLES uses these evaluations for continuous improvement of course content and 
instruction and as a component of its regular performance review of faculty members, so please 
take them seriously.  Course evaluations are available to students in their MySanDiego accounts 
via the Torero Hub drop down menu: 1) My Academics, 2) Registration Tools, and 3) 
Registration History.  The course evaluation window opens two weeks prior to the end-of-term 
date for the course. Instructions for accessing course evaluations can be found at: 
https://lib.sandiego.edu/soles/documents/Student%20Instructions%20for%20Accessing%20
Course%20Evaluations%208.3.15.pdf 
 
 
  Statement on Plagiarism 
 
The complete plagiarism policy is available for your review at: 
http://www.sandiego.edu/associatedstudents/branches/vice_president/academics/honor_cou
ncil/integrity_policy.php 
 
All members of the University community share the responsibility for maintaining an 
environment of academic integrity since academic dishonesty is a threat to the University.  
 
Acts of academic dishonesty include: a) unauthorized assistance on an examination; b) 
falsification or invention of data; c) unauthorized collaboration on an academic exercise; d) 
plagiarism; e) misappropriation of resource materials; f) any unauthorized access of an 
instructor’s files or computer account; or g) any other serious violation of academic integrity as 
established by the instructor. 
 
It is the responsibility of the instructor to determine whether a violation has occurred. An act of 
academic dishonesty may be either a serious violation, or, if unintentional, an infraction (a non-
serious violation of course rules). If the instructor determines that an infraction (as opposed to 
a serious violation) has occurred, the instructor can impose penalties that may include: a) 
reduction in grade; b) withdrawal from the course; c) requirement that all or part of the course 
be retaken; and d) a requirement that additional work be undertaken in connection with the 
course or exercise. Students may formally challenge the instructor’s determination of infraction 
(see below). 
 
Instructors shall report all violations, whether, infractions or serious violations, both to the 
Dean’s office and the student using the Academic Integrity Violation Preliminary Worksheet. 
The Associate Dean will contact the student and ensure she or he is aware of the Academic 
Integrity policy. The Associate Dean will appoint a hearing committee only when: 1) the 

https://lib.sandiego.edu/soles/documents/Student%20Instructions%20for%20Accessing%20Course%20Evaluations%208.3.15.pdf
https://lib.sandiego.edu/soles/documents/Student%20Instructions%20for%20Accessing%20Course%20Evaluations%208.3.15.pdf
http://www.sandiego.edu/associatedstudents/branches/vice_president/academics/honor_council/integrity_policy.php
http://www.sandiego.edu/associatedstudents/branches/vice_president/academics/honor_council/integrity_policy.php


instructor reports that a serious violation occurred, or 2) the instructor reports that an infraction 
occurred and the student wishes to appeal the determination of infraction.  
 
The hearing committee will include, in addition to the Associate Dean, a faculty member and 
two students from the School of Leadership and Education Sciences, and a faculty member 
from outside the School of Leadership and Education Sciences. If the hearing committee 
determines that a serious violation has occurred it also will determine sanctions to be applied 
which may include: a) expulsion from the University; b) suspension from the University for up 
to one year; c) a letter of censure; and d) imposition of a period of probation. If the hearing 
committee determines an infraction has occurred the penalty imposed by the faculty member 
will be upheld. If the hearing committee determines that no serious violation or infraction has 
occurred, it will request the instructor to take action consistent with that determination. If the 
hearing committee determines that expulsion is the appropriate sanction the student may appeal 
to the Provost. 
 

As higher education professionals, it is our responsibility to advance sustainable practices in our 
business operations and the education of our students.  In collaboration with the University-
wide sustainability efforts, we are committed to developing sustainable practices. Copies of this 
syllabus will not be printed for distribution by the instructor and handouts will be avoided 
whenever possible. Recycling is always encouraged.  
 
 
 
 
 
 
 
 

Sustainability 



EDUC 548             Dr. Sarina Chugani Molina 

 

SESSION DATE SESSION TOPIC Readings/Assignments due 

 
 
 
 

1 

 

 

 

 

9/12/17 

 
Introduction to English as an International 
Language 
 
Defining EIL: The Spread of English 
 
In-Class Activity:  
• Lecture 
• Roundtable discussion: Teaching English as an 
International Language – A paradigm shift 

 
Course Syllabus 
 
McKay, S. L. (2002) Ch. 1 “English as an international 
language” 
 
Select a country of choice to study for this segment 
 
GUEST SPEAKER: CAROLINA STROCCO 

 
 
 
 
 
 

 
2 

 

 

 

 

 

 

9/19/17 

 

 

 
Problematizing the Native Speaker Model 
Standard English? Language change, varieties, & 
intelligibility and Teaching English as a Foreign 
Language 
 
 
In-Class Activity:  
• Considering English-only and L1-usage for teaching  
• Roundtable discussion: Problematizing “The Native 
Speaker” – Defining a native speaker 
 

 
McKay, S. L. (2002) Ch. 2 “Bilingual Users of English” 
McKay, S. L.  (2002) Ch. 3 “Standards for English as an 
International Language” 
 
Molina, S. C. (2014, September). Growing up as a global 
nomad: Problematizing nativeness in an era of world 
englishes. NNEST Newsletter. TESOL Int’l Organization. 
 
Molina, S. (2016).  “Transnational English Language 
Teaching: The Complexity of Providing Feedback when 
Teachers and Students Speak Different Varieties of 
English” 
 
Short Essay 1: Teaching English as an International 
Language – A paradigm shift due 

 
3 

 

9/26/17 

 
The Role of Culture in Local and EIL Classrooms 
Rethinking Goals and Approaches in TEIL 

 
McKay, S. L. (2002) Ch. 4 “Culture in teaching English as 
an International Language” 

http://newsmanager.commpartners.com/tesolnnest/issues/2014-09-09/6.html
http://newsmanager.commpartners.com/tesolnnest/issues/2014-09-09/6.html
http://newsmanager.commpartners.com/tesolnnest/issues/2014-09-09/6.html


In-Class Activity:   
 
The Circuit Jigsaw 
Sharing of Textbook/unit/lessons from a cultural 
perspective 
 

McKay, S. L. (2002) Ch. 5 “Conclusion: Rethinking goals 
and approaches.” 
 
Web-search Assignment due 
 
GUEST SPEAKER: EMILY MEYERS 
 

 
 
 
 
 

4 

 

 

 

 

 

10/3/17 

 

 
 
 
 

Changemaker Education Forum 

Location: Institute for Peace and Justice (IPJ) Theater 
 

 
Molina, S. C. (2017) – English Language Teaching in China: 
Teacher Agency in Response to Curricular Innovations. 
Teacher Agency and Policy Response in English Language Teaching 
(7-25).  London, UK: Routledge. 
 

Molina, S. C. (manuscript). Mediating teacher candidate 

sense of agency in a community-based adult English 

language program (additional reading) 
 
 
 

 
 
 
 
5 

 

 

 

 

10/10/17 

 

 
Selecting Teaching Positions Overseas 
 
In-Class Activity:   
Criteria/values for selecting positions overseas. 
Reading: Considering positions in ACHNA and LIOJ 
Sharing your ELT textbook, units or lesson analysis 
 
 

 
 
Textbook/unit/lesson analysis due 
 
GUEST SPEAKER: BRITTNEY SPEARS 

 
 
6 

 

 

10/17/17 

 

 
 
Case Study Presentations 
 

 
International Teaching Position Analysis: Considering 
positions at ACHNA and LIOJ due 
 



 

 
 

7 

 

 

10/24/17 

 

 

 
 
Case Study Presentations 
 
 

 
 
Submit Case Studies 
 
 

 
 
 
 
 

8 

 

 

 

 

 

10/31/17 

 

 

 
Critical Language Pedagogy and Advocacy 
 
In-class activity: 
 
Brainstorming ways in which to integrate critical language 
pedagogy in your instructional practice both locally and in 
international settings 
 

 
Crookes, G. (2012). Critical pedagogy in language teaching. 
 
Molina & Manasse (2015). Mentor Text2: Supporting 
community college ESOL students explore voice through 
readings promoting critical consciousness 
 
Molina, S. C. (manuscript).  Preparing Teacher Candidates 
for Advocacy in a Community-based ESL Program 
(additional reading) 
 

 
 
 

 
9 

 

 

 

 

11/16/15 

 

 

 
Teaching Grammar in Adult ESL Programs 
 
In Class Activity: 
Group Chapter Presentations (1-2) 
Grammar Teaching Exercises 

 
Savage et. al (2010) Ch. 1 & 2 
Borelli (n.d.) Understanding grammar teaching: A 
background to consciousness raising studies 
Prepare group grammar chapter presentations 
 
Short Essay 2: Integrating critical language 
perspectives in your instructional practice Essay due 
 

 
 
 

10 

 

 

 

11/23/15 

 

 

 
Teaching Grammar in Adult ESL Programs 
 
In Class Activity: 
Group Chapter Presentations (3, 4, 5) 
Grammar Teaching Exercises 

 
Savage et. al (2010) Ch. 3, 4, and 5 
Mart (2013). Teaching grammar in context: Why and how? 
Nunan (1998) Teaching grammar in context 
 
Prepare group grammar chapter presentations 



 

 
11 

 

11/30/15 

 

 
Grammar Activity Presentations 

 
 

 
12 

 

12/7/15 

 
Grammar Activity Presentations 
Discussion on Integrating EIL, critical language pedagogy 
and meaningful grammar instruction into your 
instructional practice 

 
Upload presentations and handouts onto google drive 
link 



 


